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ABSTRACT 

 

The aims of this article are to explore the students’ ability on question writing through a movie in English 

learning and analyze those question structures. This is a qualitative research. A purposively sampling group is 

108 students majoring in Business English, Suan Sunadha Rajabhat University. Data collection instruments are 

two parts of question-answer reported forms. The movie was divided into nine parts; the students were assigned 

to make three questions and answers after watching each part of the movie called “The Evil wears Prada”. It is 

an outside the classroom activity for 15 weeks in the second-year course- ENL2666 English for Secretary and 

Advertising I  course, 2nd semester of 2017 academic year. Part one and four were selected to be analyzed. Data 

were analyzed by frequency and percentage values. The similar students’ questions were not included in the data 

analysis. It can conclude that the students’ ability on question writing through a movie in learning English are as 

follow: the most frequency wh-questions that the students used are “what, who and why”. The most 

ungrammatical questions are “when, whom, affirmative questions’ while “yes-no questions, what, how and who” 

are the most correct ones. Considering the sentence structures; QUASM (QU= question word, A= auxiliary 

word, S=subject, and M=main verb), the most ungrammatical questions are A (auxiliary verb) and M (main 

verb). These show that the mother tongue interference was a main source of committing errors. It reflects that 

Thai interference may be one of the reasons for these types of errors. 
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INTRODUCTION 

 

 English is the world’s most widely learnt foreign language [1]. Learning English has always been a 

difficult task for foreign learners, especially when referring to the improvement of the listening and speaking 

skills.[2]. It is often claimed that watching subtitled films and series implicitly helps learning a second language. 

Watching films is an art form which is a way to fully mobilize the audiences’ auditory and visual and make a 

good communication with their inner feelings. In modern life, watching film is both a method of entertainment 

and a way to broaden people’s horizons and develop their skills. With the development of teaching tools, 

multimedia has entered the English class [3]. Many scholars have revealed that movies used in EFL classroom 

can become an important part of the curriculum. This is based on the fact that movies provide exposures to “real 

language,” used in authentic settings and in the cultural context which the foreign language is spoken. They also 

have found that movies catch the learners’ interest and it can positively affect their motivation to learn [4], [5], 

and [6]. 

However, not only affirmative sentences are used in everyday life, interrogative ones are also commonly 

communicated. Espressoenglish [7] proposes  “An easy way to form any question in English” with a formula 

called QUASM: QU= question word, A= auxiliary word, S=subject, and M=main verb as in the following verb 

tenses: 

Simple present questions: 

QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Where do you work?  

What does Martha think about the project? 

How do you like Your new apartment? 

How many kids does Bob have?  

 

Simple past questions: 

QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

How did they learn English so fast? 

When did you get home from work yesterday? 

What did the manager think about your idea? 

Where did you buy that T-shirt?  

Present continuous questions: 
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QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

What are you doing at the moment? 

Why is he ignoring me? 

What time are we meeting up for dinner? 

Who is she dating now? 

 

Present Perfect questions: 

QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

How much 

money 

have you spent On clothes this month? 

How long has your teacher worked at this school? 

What have They been doing all day? 

How long has the client been waiting For their order? 

 

Future questions: 

QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Who  will  you invite to the party? 

What will your parents think about your plan? 

When  are you going to clean your room? 

Why is she going to quit her job? 

 

Modal questions: 

QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Who  would you do if you had a million 

dollars? 

How  could  we improve our English? 

Where should I go on my next vacation? 

 

Exception: Yes-No questions do not a question word but they still follow ASM (Auxiliary verb-Subject-

Main verb) as Do you like bananas? Are you studying English? Should we take the easy morning flight? 

The questions where the main verb is “be” also don’t follow the pattern: Are you thirty?, while reported 

questions, indirect questions, and subject questions do not follow QUASM. 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Do you like Banana? 

Are you studying English? 

Should we take Easy morning flight? 

 

Syntactically, question structures presented in terms of English constituent question. The interrogatively   

begins with a question word. NP C' C IP does NP VP What Anna VP V offer PP who NP C' C IP does NP VP 

What Anna VP V offer PP.  It shows in position of   tree diagrams below: What does Anna offer Lily? [8]. 

 

Figure 1. 

Position of question word in tree diagrams 1-2 

 

1 
2 
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OBJECTIVE 

 

The objectives were to: 1) explore the students’ ability on question writing through a movie in learning 

English and 2) analyze the students’ ability on question writing through a movie.  

 

METHODOLOGY 

 

This is a qualitative research. A purposively sampling group is 108 students majoring in Business English, 

Suan Sunadha Rajabhat University. Data collection instruments are two parts of question-answer reported 

forms.  . The movie was divided into nine parts; the students were assigned to make three questions and answers 

after watching the movie called “The Evil wears Prada” outside the classroom for 15 weeks in English for 

secretary 1 course, 2nd semester of 2017 academic year. Section one and  four were selected to be analyzed. 

Data were analyzed by frequency and percentage values. The similar students’ questions were not included in 

the data analysis.  

RESULTS 

1. Overall of students’ questions    

There are overall 589 questions; the questions that students mostly used are started with “what’ (42%), 

“who”( 22.%  ) and “why” (12%), respectively. The question started with “which”, “whom” and “when” were 

rarely used.  

Figure 2 

Overall of students' question used 

 
   

2. Types of questions comparing to part 1 and part 4   

 The students’ questions used in their assignment are as follow: there are 304 questions for part 1 and 285 

ones for part 4 comparing for each type of questions, the most ones are similar both parts : “what, who and 

why” orderly and questions with when and whom are rarely used.  

Figure 3 

Types of questions comparing to part 1 and part 4 
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3.  Types of grammatical and ungrammatical questions comparing to part 1 and part 4       

    Comparing between questions chosen by the students between the grammatical and ungrammatical 

questions, it was found that the ones started with “when, whom, affirmative questions” are the most errors while 

yes-no questions, what, how and who are the most correct ones, respectively as shown in Figure 4 below. 

Figure 4 

Types of grammatical and ungrammatical questions comparing to part 1 and part 4 

 

       

4. Examples of students’ errors 

Table 1. 

How: 

QUESTION 

WORD 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

How much does a Bang and 

Olufsen’s phone 

costs?*[cost?]  

How [does] to Andria*[Andria] change herself? 

How way* [How] [does] she go to the office? 

How many 

brothers 

did Nigel had?*[have]  

  

Table 2 

What: 

QUESTION WORD AUXILIARY 

VERB 

SUBJECT MAIN VERB  

What [did] Andria eat before 

interview? 

What is*[did] Andria ate*[eat] before going to 

work? 

What [did] her* [she] want  to do? 

What position is* [did] Andria  apply for?  

What  [did] Andria gave*[give] to her friend- 

Lilly? 

What [did] Charlie send  to Miranda?   

What  did Miranda told* [tell] Andria to do? 

What size of clothes [does] Andrea wear?  

   

how what when where which who whom why yes-no
affirmat

ive

Grammatical ans. 72.97% 78.86% 0.00% 62.07% 50.00% 73.08% 0.00% 61.76% 86.84% 11.43%

Ungrammaticle Ans. 27.03% 21.14% 100.00% 37.93% 50.00% 26.92% 100.00% 38.24% 13.16% 88.57%
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Table 3 

Where: 

QUESTION WORD AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Where  does* [did] Andria graduated* 

[graduate]  

from? 

 

Table 4 

Who: 

 QUESTION WORD AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Who are people that* 

[Whom] 

[did] she celebrate  with? 

Who [Whom] [did] Andria meet?  

Who - - give*[gave her] the Marc 

Jacobs 

handbag? 

Who is help* 

[helped] 

Andria dress up? 

 

 

 

Table 5 

Why: 

 

QUESTION WORD AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Why  is her* [she] wearing  high 

heels? 

Why [is] Andria mad at her 

friends?  

Why  [did] Andria come to New 

York? 

Why  [did Andria changed*[change] her 

mind? 

 

Table 6 

Yes-No questions: 

 

AUXILIARY 

VERB 

SUBJECT MAIN VERB  

Is* [Does] she get this job? 

Is* [Does] she read Runaway? 

Can  Andria finds*[find] an unpublished 

Harry Potter 

manuscript? 

  

CONCLUSION AND FUTURE WORK 

It can conclude that the students’ ability on question writing through a movie in learning English are as 

follow: the most frequency wh-questions that the students used are “what, who and why”. The most 

ungrammatical questions are “when, whom, affirmative questions’ while “yes-no questions, what, how and who” 

are the most correct ones. Considering the sentence structures; QUASM, the most errors are A (auxiliary verb) 

and M (main verb). These examples show that the mother tongue interference was a main source of committing 

errors. This finding reflects that Thai interference may be one of the reasons for these types of errors. In case 

that English is an inflectional language whiles the students are second language learner and no verb- inflection. 

An inflectional language or the concept of a changing process is difficult for Thai students. They are not familiar 

with the different environment of inflected nouns, verbs and adjectives because there is no inflection occurring 

in the Thai language: there is no plural form of nouns, varied verb form in present/past participle, or a 
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comparative and superlative of adjective form in the Thai language. [9] For further study, it is better to enhance 

the students to practice more on English question structures for non-native English speakers and to study how to 

remedial them (A and M above) and improve their problems. In addition, Harmer mentions that “partly because 

of the nature of the writing process and also because of the need for accuracy in writing, the mental processes 

that a student goes through when writing differ significantly from the way they approach discussion or other 

kinds of spoken communication” [10] in Brenes [11]. There are no evidences in this study that how the movie 

improves students’ English ability, it should study further how the movie affects the students’ learning ability 

and language development. Teaching English through a movie is benefit to the students according to Yordchim 

[12] reported that teaching method also integrate learning on 21st century student outcome describing student 

knowledge development through core academic subject, language skills to succeed in work and life. It uses the 

concept of 21st century learning framework: critical thinking skill, creativity, communication, collaboration and 

college and career readiness. 
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